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Abstract
Many children closely interact with teachers for nine months out of the year and schools 
are one of the safest places for students to be educated and teachers have a vital role for 
this education. Teachers should prevent from different kinds of child abuses and have an 
important role for preventing from child abuse. The primary purpose of this literature review 
study is to investigate of the phenomenon of child abuse within the school environment by 
teachers. The second aim of this paper is to determine the legal ways in different countries 
to encounter with physical child abuse by teachers. Child abuseby teachers has an in depth 
influence on children’s behaviors and their academic achievements. Abused children have 
been found to suffer from extreme deficits in school, exhibit poor academic performance, 
antisocial behaviour, poor self-respect, higher criminal behaviour rates, scepticism of adults, 
and central nervous system functioning. The findings of this paper showed that there are 
many reported cases of child abuse by teachers in rural areas, nevertheless, many countries 
banned or restricted  physical abuse or corporal punishment and made legal decisions.
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Introduction
Child abuse is a serious social problem as well as 
a matter of primary importance for public health 
(Theoklitou, Kabitsis et al. 2011). Particularly, 
child abuse is associated with short and long term 
consequences that may include brain damage, 
developmental delays, learning disorders, and 
problems forming relationships, aggressive 
behaviour, and depression (Estache and Rossi 
2008).
Interest in the healthy development and adjust-
ment of children and young people and thereby 
in child abuse and neglect are by no means new. 
However, violence against children was viewed 
as a private matter for generations (Korbin 2002). 
This increasing awareness of child abuse and ne-
glect raises questions about how wellteachers are 
prepared for their role in child protection (Mc-
Kee and Dillenburger 2009). Also, emotional 
child abuse was highly prevalent in pupils in ba-
sic school education (Saddik and Hattab 2012).
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Given that children and young people spend a 
third of their time in school, teachers and others 
working in the field of education are in a unique 
position to contribute to detection and preven-
tion child abuse (Gershoff and Bitensky 2007). 
Unfortunately, majority of teacher trainees and 
teachers believe that shouting, scolding, use of 
vulgar language, humiliation and negatively la-
beling of pupils as stupid, ugly, foolishis mainly 
done by female teachers in schools (Shumba 
2002). School violence has been reported as one 
ofthe most important and devastating social pro-
blems facing school children and their pa rents, 
to the extent that students perceive their school 
context as an unsafe environment (Aluede 2004).
The majority of studies locate the problem in 
the immediate family environment (Coleman 
and Dodge 2010). It is however known that the 
problem of abuse is not only limited to a person’s 
family but also to the broader environment in 
which they function. Many studies investigated 
child abuse by parents and very little attention 
has been paid to the victimization of primary 
school pupils by their teachers (Theoklitou, 
Kabitsis et al. 2011).
It was found that in South African schools 
the problem of child abuse and authoritarian 
punishment is still rife. From the readings of 
Foucault’s works suggestions are made for 
changes to the system and to teachers’ mental 
attitude in order to move to a more constructive 
way of maintaining power and discipline (Venter 
and Van Niekerk 2012).
In Asian countries, punishment has multidi­
mensional impacts upon students’ academic 
performance/career, psyche and personality 
deve lopment. The study suggests that teachers’ 
education, training and awareness regarding 
curbing ways of corporal punishment and 
adopt i ng alternative ways to correct students’ 
misbehaviour is inevitable and teachers’ use of 
abuse on students is a prevalentpractice (Wong 
2011, Naz, Khan et al. 2012).
In United States although abuse has been banned 
in 29 states, more than a million cases of child 
abuse in U.S. schools continue to be reported 
annually, with states located in the south eastern 
and south western United States accounting for 
the vast majority of instances of abuse (Dupper 
and Dingus 2008).
According to different studies that investigated 
various forms of child abuse (Chan, Brownridge 
et al. 2012) in this study the researchers consi-
der all forms of child abuse by teachers at school 
environment. Also, this paper considers that there 
are many legal decisions in different countries 
that banned or restricted child abuse by teachers.
Definition of Child Abuse 
Child abuse refers to any form of physical, psy-
chological, social, emotional or sexual maltreat-
ment of a child whereby the survival, safety, self-
esteem, growth and development of the child are 
endangered (Bosede 2010). Child abuse is any 
action or lack of action that in any way may jeo-
pardize or damage a child’s emotional, physical 
or psychological health and development (Fran-
cis 2008).
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Consequences of Child Abuse by Teachers
Some children encounter with child abuse by 
teachers, who think that different forms of child 
abuse and especially physical abuse and corpo-
ral punishment is the only language that some 
students understand better for learning within 
school environment. Significantly for educators, 
children who have experienced abuse and ne-
glect are less likely to achieve well at school and 
are more likely to leave school at an earlier age, 
missing the skills, knowledge and qualifications 
they need for effective participation in society 
(Walsh, Bridgstock et al. 2008).
Child abuse was associated with problems in 
both emotional and behavioural adjustment. 
However, these associations were strongest 
for children who experienced high levels of 
abuse, for children who were impulsive, and 
for children who did not experience a warm 
and supportive family climate (Aucoin, Frick et 
al. 2006). Academic achievement is one of the 
problems among abused students that struggle 
in school and they do not have high academic 
achievement. There are many internalizing and 
externalizing problem behaviours among these 
students, sothey are not able to increase the 
needed tools to foster resiliency on various levels 
(Milner, Thomsen et al. 2010).
Abused children do not learn communication 
skills and successful problem-solving techniques 
that allow them to deal with life’s challenges 
and everyday problems (Yanowitz, Monte et 
al. 2003). They have been found to suffer from 
extreme deficits in school, exhibit poor academic 
performance, antisocial behaviour, poor self-
respect, higher criminal behaviour rates, sceptic-
ism of adults, and central nervous system 
functioning (Sheppard 2012).
Child abuse is associated with short and long 
term consequences that may include brain da-
mage, developmental delays, learning disorders, 
and problems forming relationships, aggressive 
behaviour, and depression (Estache and Rossi 
2008). Heathman (2008) reported there are many 
children living hungry, neglected, sexually ex-
ploited, and feeling unloved and fearful. So, it is 
an important issue that an abusive environment 
is certainly no way for a child to grow-up be-
cause children have the right to have a safe and 
nurturing environment.
Legal Ways to Encounter with Child Abuseby 
Teachers in Different Countries
The use of abuse for the education of a child is 
one of the most loaded and disputed questions 
among jurists, psychologists, sociologists, educa-
tors, and the general public (Shmueli 2009). The 
vital role of education in social and cognitive 
abilities is important (Schoon 2008), modern 
approaches hold that the use of different forms 
of child abuse should be prohibited because of 
the physical and emotional damage it causes and 
its inefficiency. According to other approaches, 
if corporal punishment is administered mode-
rately and with due composure, it is not harmful 
and could even be useful in setting boundaries 
for children (Shmueli 2009).
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The school does not authorise, in any way, the 
use of child abuse to discipline children (Force 
2012). More countries are now banning child 
abuse in schools, as advocated by the United 
Nations Committee on the Rights of the Child in 
its regular reviews of countries’ compliance with 
the UN Convention on the Rights of the Child 
(1989), the most widely ratified human rights 
Convention (Yoshida 2011).
In most countries of the world, corporal punish-
ment, as a form of child abuse, ispermitted so 
long as it is moderate and reasonable. Some 
sixteen countries, mostly in Europe, have 
prohibited by law, in one form oranother, the 
use of corporal punishment for the education 
of children (Durrant and Janson 2005, Shmueli 
2009).
Several strategies designed to reduce the fre-
quency of child abuse in general (Dupper and 
Dingus 2008) and include steps to end use of abuse 
as a mode of discipline in schools (Straus 2000). 
Additionally, strategies that specifically target 
those communities where strongly held religious 
and cultural beliefs reinforce the routine use of 
any forms of abuse, and it calls on school social 
workers to advocate for effective alternatives to 
abuse and to work to ban abuse in those 21 states 
where it remains legal (Dupper and Dingus 2008). 
An forms of abuse by teachers  has been banned 
in about 90 countries, there is a worldwide legal 
and extra-legal controversy over the legitimacy 
of using this method as a means of education 
(Shmueli 2010). 
Conclusion
In the modern world and besides laws of child 
abuse by many countries to prevent from these 
issues, unfortunately, there is considerable prev-
alence of child abuse by teachers in schools. The 
present study contributes additional importance 
of considering child abuse by teachers and lega-
lizes more rules for encountering and preventing 
from this important issue in the modern world.
Taken together, these findings suggest that 
most countries have special laws about child 
abuse by teachers and they banned this action in 
severe forms among students. So far, however, 
many studies considered child abuse by parents 
and there has been little discussion about child 
abuse by teachers. The researcher suggests 
further studies should be done for investigation 
the reasons for teachers to do child abuse 
nevertheless, legal ways to encounter with 
these issues. More information on child abuse 
by teachers would help us to establish a greater 
degree of accuracy on this matter and legalize 
more practical ways for preventing from child 
abuse. It is better to clarifying the law with more 
vigorous enforcement for school teachers. All 
teachers need to be better educated on classroom 
management and student discipline without 
resorting to abuse. Teachers should be aware 
of students’ negative emotional reactions from 
being abused. Likewise, school counsellors 
may adopt in bringing the public to awareness 
of the dangers of abuse of students; and also 
some strategies that school counsellors may 
adopt in developing human relations skills that 
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would help teachers turn away from abuse of 
students. Also, Ministry of Education should be 
aware of this serious problem that can effect of 
students in different aspects.
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